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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 2 Elementsgkools (includes K-8)
_ 0 Middle/Junior higtheols

1 High schools
0 K-12 schools

3 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

2 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 5 10 15
K 40 38 78
1 35 42 77
2 36 29 65
3 35 37 72
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 151 156 307

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

1 % American Indanlaska Native

1 % Black or African American

1_7 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

80 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 14%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

27

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 14

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

41

(4) Total number of students in the schoo
of October 1

as o9

(5) Total transferred students in row (3)
divided by total students in row (4)

0.140

(6) Amount in row (5) multiplied by 100

14

7. English Language Learners (ELL) in the school16 %
46 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: Spanish, Hmong

8. Students eligible for free/reduced-priced meals:69 %

Total number students who qualify: 202

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 14 %

40 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

0 Emotional Disturbance 27 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 0 Visual Impairment InchgiBlindness
0 Multiple Disabilities 0 Developmentally Delaye

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 14

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 5

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 21:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 92% 95% 94% 94% 99%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Centerpoint Primary School is a part of the Certtiertpconsolidated school district located mid way
between the communities of Glenwood, Arkansas amiyA Arkansas. Centerpoint lies on the banks ef th
Caddo River and the foot of the beautiful QuacMtauntains. The community is predominately a timber
and farming community. Several family owned bussessalso provide employment opportunities and the
conveniences needed for day to day living.

The community of Centerpoint continues to grow erake changes, as does our school district. When th
district first consolidated in 1995, it was decideckeep the elementary campuses in each commam ity

6 buildings. The students then moved to the 7tdeyes a consolidated class. Wanting to bring tuaests
together earlier to foster school spirit, pride arféeling of class community, in the 2005-2006ostlyear
we made the Glenwood campus a K-3 campus and tligy Aampus a 4-5 campus. We can certainly see
the benefits of making this change. Teacher cotkimm, curriculum, extra-curricular programs austjthe
general sense of being a focused unit has beerbessficial.

As a Title | school, Centerpoint Primary serves 8tutlents Pre-K through third grade: 70.7% idesdifas
economically disadvantaged, 14.3% students withbiliies, and 15% English Language Learners. he
school's demographics have become more diverspaassf-speaking students as well as other natt@sali
have arrived. The increasing poverty and diversitihe student population have presented new cigele
that have been addressed through differentiatéidicieon and interventions.

Common planning time for teachers, large definedhs of reading and mathematics instruction and
defined times for intervention show our commitmininstruction and learning for all students. Coonm
planning time provides teachers with the opporutditcollaborate with colleagues and develop ptans
meet individual student learning needs. Definedirgpand mathematics blocks provide students ample
opportunity to have the needed instruction to |lewaw skills. Collaborative grouping that promotes
academic dialogue and effective questioning stirasdgave become the foundation of all learningyels
as, holding students accountable for their anstwerequiring students to give "proof" for an answer

Centerpoint School District has always had stramgpsert from our parents and from the community.
Parents show their involvement in parent-teachévities such as parent-teacher conferences, sgelli
bees, field trips and Christmas and Spring prograRaent volunteers also provide pee-wee football,
basketball, baseball, cheerleading and scout pmegfar our students. Classes are offered witren th
community for dance, gymnastics and taekwondo.bilsnesses of the community support the school
through contributions of funds and other resoutoasur school. The local newspaper and radio statio
provide communication between the school and tienzanity.

Our purpose at Centerpoint Primary is to build acaidally confident, strong minded, young citizémest
are ready to face the challenges of an ever chgngimld. Doing this takes great commitment and $ocu
from parents, staff, and leaders in our schoolscamiimunity. That being said, our mission statenseat
follows: Working together with families and commiyniCenterpoint Primary School will provide our
students with quality educational experiences thinchigh academic standards and an engaged staff, in
safe and inviting environment.

Using data to drive instruction has changed thedsghof our faculty. Our teachers make use ofriztya

of data pieces that support decision making relatesludent achievement. Both formal and informal
assessments have allowed us to become more reflettout teaching. Drilling down to specific stutden
and their specific needs has improved our knowlesigeunderstanding of assessment and differentiatio

Receiving training and implementing the strategies PLC (Professional Learning Community) has

allowed teachers to work together to analyze amadrre their classroom practices. The collaborative
conversations have allowed teams to discuss getedgegies, materials, pacing, questions, conaards
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results. These discussions give every teacher swmrtedurn to and talk to and have improved classro
practice of teachers - individually and collectivel

Our teachers work hard to provide the best in etitutéor students at Centerpoint Primary. By makin
needed changes in curriculum and instruction, we Isgen our students grow in ways that have even
surprised us. Once a Needs Improvement Schoahawda school that has received a nhomination for
National Blue Ribbon status is a testament to #dbadtion of the teachers at Centerpoint. In tret {veo
years we have also been named an Exemplary Schaglaced in the top ten for both literacy and math
Having high expectations for ourselves as educatotdsour students as learners has been key in our
achievements.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. The Qualls Early Learning Inventory is admieigd to students in kindergarten at the beginniregaoh
school year to measure academic achievement i @dtltlhood. The Stanford Achievement Test 10
(grades K-2 2009-2010), IOWA Test of Basic Skitisades K-2, 2011-2012 & grades 1-2, 2013), and the
Augmented Benchmark Exam (grade 3, 2009-2013) ama-neferenced and criterion-referenced
assessments used to measure student successiiy resathematics, language and vocabulary.

Achievement levels for the norm-referenced testsased on a national standardization sample désts,
the national percentile rank score. The performdenes for student achievement on the Benchmasdakx
are advanced, proficient, basic and below basigdestts performing above the 50th percentile or are
proficient or advanced are meeting the state’siggesfcy levels for that grade.

However, students not performing in the 50th petiteear are not meeting proficient or advanced adicm

to the cut scores set forth by the state of Arksuiaga identified as needing additional supporetxh state
proficiency levels in either mathematics or litgrand receive an Academic Improvement Plan (AlRJror
Intensive Reading Intervention (IRI) plan. Thesadmmic plans are developed cooperatively by the
appropriate teacher, other school personnel whobadynowledgeable about the student’s performance o
responsible for remediation, and often the parédRs and IRIs consist of a detailed description of
remediation methods and strategies, as well assseat strategies, used in addressing each stsident’
area(s) of deficiency.

B. Trends and analysis of disaggregated Benchnatekaler the last 5 years show growth is evidera by
gain of 14% in math and 39% in literacy.

Literacy performance showed the greatest increbseidents performing proficient and advanced from
2012 to 2013 with a gain of 13% in third grade. Tdllowing two years produced an increase in litgra
scores ending in 2013 with 96% of students perfognpiroficient and advanced. K-2 data shows the most
growth for literacy during the 2010-2011 schoolrgea

These gains are attributed to the addition ofesidity coach on the Primary campus which helpetigo a
curriculum, add instructional strategies, and ptevembedded professional development. Teachees wer
also given a common planning time in order to azglyata to drive their instruction. A literacy Assment
Wall was also implemented to track student proga@skplan interventions.

Math performance showed the greatest increaseidésts performing proficient and advanced from 2010
to 2011 with a gain of 12% in third grade. An adofial 11% gain the following year showed a susiine
increase of proficient and advanced scores forawsecutive years with 99% and 98%. K-2 data shows
the most growth for math during the 2009-2010 stijear.

These gains are attributed to a planned intervetitioe during the day. Teachers targeted operorssp
released items in their instruction, where studasés rubrics for self-assessment.

Professional development on cooperative grouping pravided during teachers’ common planning time.
Math in Focus was implemented in grades K-3 toditaom to the Common Core.

The significant improvement in both mathematics Eedacy scores is a result of Centerpoint Pririgary

data driven decision making and differentiatedringion. Due to students’ significant growth, Gapbint
Primary has gone from a Needs Improvement Schdmtitag named an Exemplary School in 2012 for math
to being placed in the top ten for both literacgd amath in 2013 and now a nomination for NationaleBl
Ribbon status.

According to the third grade assessment data &2€12-2013 school year, there was a significant
achievement gap between Students with Disabil#resall other subpopulations including, Caucasian,
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Hispanic, and ELL students scoring proficient addaanced in literacy. In comparison to the Combined
Population, Students with Disabilities demonstrated% deficit. In 2011, consultants from Dawson
Educational Cooperative provided the staff at Qgaiat Primary School with guidance for developang
Response to Intervention process that would helgamify students in need of remediation at afierar
age. The RTI process ensures that students’ ataderds are addressed and remediated through
documented interventions to circumvent placemegacial Education. A special effort has beenertad
include all teachers in professional developmentyell as Special Education teachers. ThrougtiRifle
process and professional development, the st&féaterpoint Primary School is working diligentlydiose
the achievement gap between these two populations.

Third grade math data analysis for the 2012-20h8dacyear identified the following focus areas of
improvement: multiple choice measurement, datayaiglprobability and open response geometry.
Teachers aligned the curriculum and developed mnaits to make sure these areas have been addressed.
Academic vocabulary was addressed through thefumscbor charts. Collaborative grouping was
implemented which allow students to have acadeimiogle about problem solving.

Our student K-3 achievement data shows a declingaith scores in second grade during 2012 as well as
2013. One contributing factor for the decline igdo the loss of career teachers being replacednoyice
teaching staff. Other factors include the chawg@dmmon Core Standards. Teachers must learn new
standards as well as change teaching styles. Atad@cabulary has also effected student achievemen
across the curriculum. First grade had a slighp dinanath achievement in 2013 school year goinmfro
57% to 52%. This is attributed to the change ithnpaograms. First grade implemented Math in Fdacus
2013. Teachers had to learn new curriculum as agethange teaching styles to fit the Common Core. W
addressed these issues with professional develdgriaging consultants in to train teachers andhees
visiting other schools that teach the same cumrioul Collaborative planning meetings have been held
throughout the year to plan units and look at assests. Kindergarten and third grade results hasmueed
to show gains over the last 5 years.

2. Using Assessment Results:

To monitor and track student progress and to maficerned decisions about curriculum and instruction
literacy and math, educators at Centerpoint PrirGafyool use a variety of both formal and informal
assessments. In addition to the state mandatéalgtetite Augmented Benchmark Exam and the IOWA Test
of Basic Skills (ITBS), students are assessed ubi@IBELS, Direct Reading Assessment (DRA), STAR,
and The Learning Institute (TLI) as well as runniegords, writing checklists, anecdotal notes aiulics.

The Centerpoint School District contracts with Thrning Institute (TLI). This resource provides
common assessments in both math and literacy. Tdessssments are aligned with the Common Core
standards. This data allows the monitoring anckingcof student progress. Teachers are able tpasghg
guides for their grade level and control when thslgkts will be tested. We then meet as data telams
collaboratively analyze the assessment data irr éoddentify areas of strengths and weaknessesrahe
logical decisions about classroom instruction. Bas® assessment data, students receive a placefment
advanced, proficient, basic or below basic at tite@ each quarter. This allows for the student’s
performance to be tracked on an Assessment Wa#.dta is then used to monitor and adjust ingtroct
and plan interventions to meet individual student®ds. This data also identifies teachers whoskests
are scoring at exemplary levels so they may skaehing strategies with colleagues. Finally, teeche
analyze how to remediate low areas and then igefiatifus students. Focus students will be closely
monitored and intervened with until the next tegtycle.

Star Testing is a researched based computer pragedriracks Student Growth Percentile. This alltives
tracking of student growth or a lack thereof thioogt the year so that instruction may be adjusidi the
needs of the individual student. This useful taseg immediate access to skill specific data thagdts
instruction; it also helps select students forriveations. Star Assessment and Accelerated Matfyr&ms
provide resources to help students achieve maatehgir own pace. Skills Tutor, also a researdiasd
computer program, is used in the classroom to addweak areas in math and literacy.
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Through the use of standards-based report cardganler created rubrics, parents and studentbégdo
monitor progress towards meeting the standardsé¢aipens. Parents and teachers discuss any question
concerns regarding student performance anytimeigjin@ut the year or at parent/teacher conferenceshwh
are scheduled twice a year. An annual report tethutic is conducted at our school to inform pasent
students, and community members of assessmentste§iade level meetings to the public have bedd h
to inform parents about changes in curriculum.eRi&rreceive e-mails, phone calls and notes homgt ab
their child’s progress. We give Honor Roll, Priralip List and BUGS Club (Brought up Grades) awards
each grading period. We also inform the local paperchievements made by our students.

Centerpoint Primary has moved to being a data droeenmunity. Through PLCs, grade level meetings and
planning meetings teachers are looking at dataraaidng decisions based on the needs of the individu
student. This process has greatly improved stuatgrnievement at our school allowing us to close the
achievement gap.

3. Sharing Lessons Learned:

One important element in the growth and succe€zaterpoint Primary has been the development iofea t
teamwork mentality. We willingly share ideas, stgies, and resources among ourselves and with other
educators. We have had Curriculum Specialistscypais and teachers from other school districtsecton
observe the instructional practices here at Ceotet.p

Data analysis at the beginning of the school yeardiways been a practice at the primary buildifigs
year the data strategies that have been usedsivared with our high school teachers. The mathbltaad
literacy coach lead the data sessions for eactpgrBurring these sessions math and literacy siesgehat
have been implemented with positive results inbuiiding were shared.

Grade level meetings and vertical alignment mestaigo give us opportunities to share lessons,
instructional practices and remediation strategiso, subs are provided for release time forheas to
observe other teachers that are having succeisiirctassrooms with best practices. When classroo
observations are done we meet prior to the lessdistuss "look fors" and after the lesson to mevi
feedback and ask questions concerning the teach.

Through the APSRC (Arkansas Public School ResoQesger), an educational consulting group, we share
regularly in Hub trainings. These trainings arenpked to address specific areas of need. Mathadiyer
technology, leadership, assessment and Commonatel areas that have given us opportunitieb&oes
the work that is being done at Centerpoint Primbstructional days held at our educational codpara

also allows us to contribute to and hear aboutessfal research based practices in other schools.

Having peers provide feedback to each other thaesthe learning forward in a positive way, is the
ultimate goal in establishing a community of leasn&Ve consider it an honor to share our best ijoexct
and strategies with other educators.

4. Engaging Families and Community:

At Centerpoint Primary, we strive to promote studarccess and school improvement in a rural comiyuni
hit hard by the loss of a major source of employni@nmany of our students’ families. We understéme
importance of staff, families, and the communityrkiing together to make a difference in the live®of
children, and we provide a variety of opportunifi@sinvolvement through our parent teacher orgation

as well as other school sponsored activities.

Effective parent and teacher communication is ad@yponent to student success. Communication ®lder
are sent home with students on a daily basis fo frelents keep track of academic and behaviorgress,
and grade level newsletters containing classroonsneomework and learning goals are sent home weekl
Our faculty encourages parents to contact us fpr@ason through phone calls, emails, or text ngessa
We have an automated phone system that is useddamportant messages from the school to all psren
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in English and Spanish, and many of our facultysube Remind 101 app that sends text messages to
parents of students who wish to participate.

At the beginning of each year, we hold an open édoisstudents and parents to have an opportumity t
meet their new teacher in order to make the fiagtaf school an easy transition. This year ounltgalso
held parent nights to spend time going over our aefwevement based report cards. These nights led
discussions between parents and teachers thathmlplee our new reporting system easier to undetstan
and parents were able to give feedback that rekinitehanges being made in our reporting.

Through our counselor and our parent teacher azgian, Centerpoint Primary provides many
opportunities for parents and community memberstonteer. During the Christmas season, our guigan
counselor matches area churches, businesses, amd@we of our own classrooms sponsors to faniilies
need. These families are provided with toys amd fior the holiday season. Our P.T.O. holds sévera
fundraisers and family based activities includihg yearly Santa’s Workshop, Daddy-Daughter Dance,
Mom and Son Movie Nights, and the school-wide figdg just to name a few. With the funds they raise
these functions, our P.T.O. has generously purchigigemayjority of the school supplies for our snideas
well as much needed supplies for our classrooms.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Centerpoint Primary strives to implement a BalanCadiculum that addresses standards in all disepl

Our curriculum focuses on what students will beedablknow and do according to Common Core standards
It specifies the details of student learning, instional strategies, and the context in which tearhnd
learning take place. We have focused not only asstbom material to be taught, but also on stasdard
capacity building and assessment.

At our school, grade level teams work togetherrdppglanning sessions to develop yearlong curriculum
guides in all content areas. These meetings beigmt@achers studying the Common Core Standards and
cumulative assessment data collected throughowgdineol year. The guides that are created detad ah
study in reading, writing, mathematics, social g8@nd science.

Each unit of study includes a suggested sequenessiins and assessments.

An overview of the content explored in each cultouarea can be
summarized as follows:

Reading/English Language Arts: Students are in&duagsing research based methods that emphasize
reading, writing, speaking and listening, language phonological awareness. Our teachers implethent
strategies from ELLA (Early Literacy Learning inkansas), ELF (Effective Literacy), Phonetic
Connections and Lucy Calkins Writing. The currigulis also supported by aligned assessments that
provide continuous data/feedback for improved uctton.

Math: Math in Focus (Singapore Math) is a standaedsed mathematics curriculum that encourages
students to be problem solvers and to provide eceéor their thinking through sharing out. Teashare
also trained in CGI (Cognitively Guided Instructjpa process that helps build problem-solving and
collaborative skills.

Social Studies: The social studies standards avedded into instruction through literacy units. Bmpks
and non-fiction books help to extended learningneated to historical topics and provide support for
informational/explanatory writing and discussion.

Science: As we continue to develop curriculum aaldnas been to embed science into our languagle art
curriculum through literacy and math. We also foonsan inquiry based approach, which includes 20% o
hands on experiences that encourages studemigetstigate and problem-solve.

Technology: Each classroom is equipped with a SMARard or Promethean board with projectors,
document cameras, and laptops. We also have twputemabs with 26 computers in each lab. We also
have a mobile iPad cart available to teachersribapcing classroom instruction. Using these tools
conjunction with web-based instructional sites ased in the computer lab and on iPads helps to
differentiate instruction and engage studentsannieg.

Physical Education/Health/Nutrition: We know at @¥point Primary that educating the whole child is
very important. Our physical education programiaras and promotes the health and fitness of our
students. Through many community programs studeetivolved in baseball, basketball, cheerleading
and other activities that help to keep them physicave.

Music, Art, and Gifted and Talented: At Centerpdtimary the art, music, gifted and talented teesh

also promotes the development of the whole chilgrdmynoting self-esteem and creativity. The lessons
presented provide cultural exposure, emotionalesgion and develop an appreciation of diversity.
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2. Reading/English:

In order to develop independent readers, competeiars, critical thinkers, and articulate speakére
teachers at Centerpoint Primary School implemdygtlanced literacy approach. This model of instorcti
was chosen due to its research based qualitiegighdthigh results. Throughout the day, studengs a
engaged in rigorous reading and writing experiemdgsh include read-alouds, independent and peer
reading, shared reading, small group guided readitgractive writing, writing in response to reagli as
well as individual conferencing with the teachaudgnts at Centerpoint Primary School learn foundat
skills through a research based word study progRdranetic Connections. his program provides teacher
with a guide to teach students a hands-on apprtoestiudying/learning words and word parts. he Dailg
a management system implemented by educators vapra literature rich environment that encourages
active learning. This structure helps students ldgvihe daily habits of reading, writing and worin
independently that will lead them to a lifetimelitéracy independence. ith students working indejpaily,
teachers are given the opportunity to differentias¢ruction in order to meet the individual needésll
learners.

Centerpoint Primary teachers’ instruction is guilgcassessment information gathered from summative,
formative, informal and ongoing assessments, spettf, Developmental Reading Assessment (DRA),
STAR Reading, The Learning Institute (TLI) interamsessments, running records, writing checklists,
anecdotal notes, and the IOWA and Augmented BendhEreams.Student progress is tracked on an
Assessment Wall through data collected and analgizéte end of each quarter during the year. cogrtti
their performance, students are placed in onewfdategories: advanced, proficient, basic, orwdiasic.
hose students performing on a basic or below begé are identified as needing additional morerise,
specialized, and explicit instruction in the ar¢afswveakness in either a small group or one-togeténg
(Tier I, Tier II, or Tier 1) in the Response totervention Process.

Centerpoint Primary teachers strive to provide estsl with a reading/writing curriculum that encosges
all learning experiences necessary to educat¢uaksts.With a comprehensive literacy program that
integrates reading and writing across all contesigand incorporates technology and media, stsidént
Centerpoint Primary School will be prepared forith@easing demands of the Common Core State
Standards and the 21st Century.

3. Mathematics:

Centerpoint Primary has high expectations fortaltisnts. We want our students to be able to utilizecal
thinking strategies as well as mathematical reagpiu be real world problem solvers. Common Core
Standards have been the curriculum emphasis diadalt of 2011. Along with the adherence to theSSC
Math in Focus, a researched based program, wasrthode an anchor resource. This program was
selected because it supports students’ thorougérstaohding of the Common Core math standards rather
than rote procedural knowledge. The instructiomsigh of Math in Focus is directed toward student
mastery of content/skills. This resource also askbre differentiation for all students. The techgglo
components support learning and it strongly focusesord problems and computational fluency.
Centerpoint will continue to use teacher made materAccelerated Math, Skills Tutor, Success Madwat
The Learning Institute as supporting resources.

Centerpoint Elementary has a very supportive adimation as well as a highly qualified staff. Oeathers
K-3 have been trained in Cognitive Guided Instauténd Math in Focus. Consultants have been hged a
resources to provide our staff with embedded psidesil development in the areas of Common Core,
cooperative grouping strategies, curriculum aligntpAccelerated Math, and Success Maker. Common
planning time is scheduled so teachers can collaoplan and have grade level professional dexnedop
meetings. In these meetings teachers look at stadém from assessments, update data walls to track
student progress, hold Response to Interventioringse and share effective teaching strategiese@dbd
intervention time is built into the instructionadydin order to provide intensive intervention tod&nts in
need. Teachers have received release time to pitmand collaborate. They have also traveledherot
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schools to observe Math in Focus classrooms. Ctamgalhave been brought in to observe teaching and
learning in order to provide the teachers with irdrate feedback for reflective practice.

Our assessments drive our instruction. Our schaaracts with The Learning Institute (TLI), an efige
resource that has enhanced our curriculum. Teaciserthis to develop pacing guides that address the
standards. It provides resources for lessons, ipegtttrough the quiz builder, and common assessient
all grade levels. Teachers receive immediate feddba their students through the TLI portal. This
information is used to track student progress da dalls. It also allows teachers to target anditoon
individual students. During data meetings, itenagrfthe common assessments that reveal lower
performance areas are studied in detail to deterimiw to address or re-teach each specific dekdlt
The information shared and agreed upon during ma&tings becomes the tool for planning individual
student interventions. Other assessments includet&sts to monitor student growth and instruction
levels, unit tests, chapter tests and fluency tests

Technology is another important component of magitriiction at our school. All classrooms K-2 have
smart boards and classroom sets of I-pads avaifabiese. The third grade classrooms have Promethea
boards and expressions which provide teachersimittediate formative assessment. All teachers use
Think Central which provides interactive games emeractive manipulatives that aide student
achievement.

4. Additional Curriculum Area:

The K-3 Visual and Performing Arts Program at Cgmient Primary School is committed to working
together with families and community to provide students with quality educational experienceseftat
involvement is a significant part of the progranur@usic and art teachers strive to make surectrety
student feels valued and is included in open dsouns and hand-on opportunities for learning. Both
teachers communicate frequently with homeroom te&cto integrate common core topics which create
connections to enhance student learning acrossuthieulum.

The art teacher provides students and parentgiatoinity to be involved on a national online gatlery,
artsonia.com. This allows parents to receive aed/ipdates on their child’s recent artwork, and als
serves as a fundraiser for the art program. Arésalso serves as a tool for promoting a senseidg pr the
students’ work which is another key objective toe visual arts program. The program is also adtive
events hosted by the PTO, such as “Mommy, Daudktexlight”. The students at Centerpoint have selvera
opportunities to participate in local and natioadlcontests. Many of the contests are for orgéiniza such
as Stamp Out Smoking, which teach students howetite art for a cause and to be active in the
community.

The music teacher strives to prepare students énlbeated, lifelong participants, performers, abskeovers
of music. Through music activities, our studentys®ur communities with performances at seniotersn
holiday lighting ceremonies, and caroling on theasg. In music classes, student’s core education is
strengthened by using musical topics for writingrppts, locating cultural points of musical interestthe
class map, and by investigating culture diverditptigh music.

With an emphasis on both student and parental\wewoént, and homeroom connections, the Visual and
Performing Arts Program is a fundamental part oplkasizing students’ core education at Centerpoint
Primary School.

5. Instructional Methods:

At Centerpoint Primary School there is a diverspypation of students, not only in academic abilkiyt

also in culture. The educators at Centerpoint Ryr&ahool strive to meet the diverse needs of these
students.
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In order to move our English language learners tdwasic English fluency, we offer the ELLIS progra
which individualizes instruction and inspires calefnce that fosters successful English languageitean
our students. An ESL paraprofessional is also ampcs to work with small groups or individual stutien
needing additional support.

The teachers of Centerpoint Primary School knowahatudents do not learn at the same rate, adhey
perform on the same academic level. Some studamtsthastered the material taught and need enricghmen
opportunities while others may be in need of remigath. Therefore, our teachers have received trgiim
Talents Unlimited as a method of enhancing cregtamd critical thinking skills.

Along with Talents Unlimited, time each day is aside in every classroom to provide interventians t
struggling learners. Through the Response to Ietdgron (RTI) process, teachers collaborate to aealy
assessment data and provide students with appi@prtarventions.

To ensure achievement in literacy, teachers plagkests in small guided reading groups to meet ehitth
on their level. Individuals performing at a belowasix level receive individualized instruction witte
Reading Recovery teacher. Our team of paraprofeslsidarget deficient skills to provide additional
support as well.

Cognitively Guided Instruction (CGI) gives studetits chance to achieve in mathematics based an thei
schema and individual skill level. Through questigrand cooperative grouping activities, studengs a
exposed to different ways of learning and become problem solvers. Math paraprofessionals conee int
the classroom to assist students and allow thééeac work with small groups.

At Centerpoint Primary, our curriculum is supporitsdtechnology as a way to enhance student leaaridg
to reinforce educational goals. All classrooms han®rtBoards, ElImo projectors, and desktop/laptop
computers. Classrooms also have availability tod¢amputer labs and a mobile iPad cart. Instructiona
methods integrate these technologies, allowingfeater student engagement and creativity thatemab
students to demonstrate mastery over content. €eaalork with the K-8 Literacy Technology Coach to
plan technology infused lessons which are alignigd the Common Core State Standards. Keyboarding is
introduced to second grade students near the ethe sthool year. The second graders receive tveksve
of 30 minute daily keyboarding instruction. Thinchde students receive year round keyboard practice.
Students use various apps on the iPads to presemudblish mastered content. Students demonstrate
content knowledge through Haiku Decks, PicCollagesnary Writer stories, Trading Cards, Puppet Pals
stories, Toontastic stories, EduCreations explanafiPowerPoints, SmartBoard/Promethean lessons,
NearPod lessons, analyzing video clips/illustratjaand research projects. NEOs are utilized to &yyuk
publish writing and to assess reading comprehenside also use instructional software to provide
personalized, interactive experiences to improve titeracy and math skills.

6. Professional Development:

Research says that professional development Hasdoectly connected to daily work with students,

related to content areas, organized around reblens of practice, continuous, and ongoing, and tbl
provide teachers with outside resources and esperilso, that it should take place within a prefesal

community of learners.

The state of Arkansas requires educators to paatieiin a minimum of sixty hours of professional
development. Teachers at Centerpoint Primary o&eeaive hours above the required sixty. The teacher
know that their commitment to continuing educatias a great effect on students’ learning.

Teachers have patrticipated in CGI (Cognitively @didinstruction), that integrates the mathematical
thinking of children, classroom instruction thateats student thinking, and teaches knowledge of
instructional practices. This professional develeptrhas strengthened the delivery of mathematics
instruction in our school. Teachers use their juelghand understanding of not only the mathematical
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processed, but students’ thinking of mathematioatepts in order to make informed decisions about
extending students’ thinking.

Teachers have also received training in a balaltesdcy approach to teaching reading and writiFige
balanced literacy approach is a comprehensive ano@f language arts acquisition that is deep-rowted
the belief that teachers should be constantly asfstudents' individual needs and progress. Itaios all
of the components necessary for students to masitéen and oral communication.

Teachers have received training for the balanderhlty approach through ELLA (Early Literacy Leaqni
in Arkansas), Effective Literacy and through emtestigrofessional development provided by the buijdin
literacy coach. Balanced literacy is also suppottteough training from our local educational coatie
literacy specialists and outside consultants.

The staff at Centerpoint made several visits tgmgoring schools to gain a better understatingoef to
effectively manage and implement the componenbatznced literacy. Support and understanding wss al
been gained through PLC meetings, grade level ngsetizertical team meetings and book studies.

Other professional development that has had andnguastudents learning has been Academic
Dialogue/Collaborative Grouping. Teachers have lte#ned to present lessons using cooperative group
and guided questions that give students opporésiti problem solve through small group discussidhe
importance of questioning for deeper understandimjevidence to support their thinking has alsmlzee
focus of our professional development.

At Centerpoint Primary we believe that teachenirgj is collaborative, linked to learning, has been
sustained over time, job embedded and resultsrdrivee continue to reflect and evaluate the stracive
have in place to make sure that it supports teathestructional practices that engage, differastiand
promote the best learning possible for our students

7. School Leadership

In the 2011-2012 school year, Centerpoint Primahpsl received a new principal with ambition todehe
school to great achievement. With high expectatarizoth teachers and students, he aspired to build
respectful relationships that would create a sehsemmunity in the school.

The Centerpoint Primary School’s philosophy is tidldsuccess through team collaboration and datamir
decision making. It is the intent of the principafoster a positive climate that will not only tivate the
students, but the teachers as well. It is thrabghgroup effort that the students at CenterpBiithary
School will become the leaders of tomorrow.

Leading by example, the principal collaborates l&dywith the literacy, math and technology faeitors
as well as the curriculum director to evaluate da¢aelop strategic plans of action, and reviewrutsional
programs to ensure that the academic and non-aeadesds of all students are met. He also atteratieg
level PLC meetings to participate in discussiorgsiastill a positive attitude towards change andisnt
success. A leadership team was formed that codsi$te representative from each grade to attend a
Professional Learning Communities at Work Institlités from the collaboration and PLC meetingd fha
was determined to focus on cooperative learningnagiter order questioning strategies. In ordeupsrt
the teachers with this new endeavor, the prin@pdl curriculum director brought in an educational
specialist to share and model methods for usinggtsrategies in the classroom.

Centerpoint Primary builds relationships with studehat extend over to parents and communitg. thése
individuals that share acquired knowledge fromheag to enrich, mentor, and accelerate studentiteqr
In addition, the PTO supports the teachers by @sicly materials and supplies for their classroothian
volunteering to help with various events which imaltes the school to home relationship.
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Centerpoint Primary staff agrees that each chitdesaa collective responsibility and that we have
common purpose of ensuring that every student esalets potential academically, socially, emotionall
and personally. Through our leadership abilitied emilaboration, we develop the whole child and
guarantee a proper education today for personaksadomorrow.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Grade: 3

Test: Augmented Benchmark

and Accountability Program

Edition/Publication Year: 2013
Publisher: Arkansas Comprehensive Testing, Assessment,

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced 98

99

88

76

84

% Advanced

83

73

49

32

47

Number of students tested

72

70

68

71

73

Percent of total students testgd

100

100

100

100

0 10

Number of students tested wi
alternative assessment

h

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

98

98

90

75

82

% Advanced

82

70

42

23

39

Number of students tested

56

50

50

48

51

2. Students receiving Special
Education

% Proficient plus % Advanced

100

80

38

60

50

% Advanced

100

20

25

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

100

93

100

73

100

% Advanced

53

62

47

18

33

Number of students tested

17

13

16

11

12

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

91

100

75

100

% Advanced

56

58

47

17

42

Number of students tested

18

12

17

12

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested
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7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanceq 99 100 84 76 81
% Advanced 93 76 47 35 50
Number of students tested 54 55 49 58 58

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade: 3

Test: Augmented Benchmark

and Accountability Program

Edition/Publication Year: 2013
Publisher: Arkansas Comprehensive Testing, Assessment,

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Apr

Apr

Apr

Apr

Apr

SCHOOL SCORES*

% Proficient plus % Advanced

96

83

63

61

57

% Advanced

64

49

20

30

21

Number of students tested

72

70

68

71

73

Percent of total students tested

100

100

100

100

0 10

Number of students tested with

alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

95

78

63

54

49

% Advanced

57

50

15

29

Number of students tested

56

50

50

48

51

2. Students receiving Special
Education

% Proficient plus % Advanced

80

40

67

40

% Advanced

40

Number of students tested

3. English Language Learner
Students

% Proficient plus % Advanced

94

76

67

63

41

% Advanced

53

38

20

27

Number of students tested

17

13

16

11

12

4. Hispanic or Latino
Students

% Proficient plus % Advanced

95

75

67

66

42

% Advanced

56

42

20

33

Number of students tested

18

12

17

12

12

5. African- American
Students

% Proficient plus % Advanced

% Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced
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% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 97 84 61 60 60
% Advanced 67 51 18 29 24
Number of students tested 54 55 49 58 58

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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